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Translanguaging	  

MulMlingual	  students	  have	  linguisMc	  resources	  in	  
mulMple	  languages;	  their	  knowledge	  base	  is	  
shared	  across	  languages	  (Escamilla	  &	  Hopewell,	  
2010).	  

MulMlingual	  students	  therefore	  use	  all	  they	  know	  in	  
all	  their	  languages	  when	  they	  learn.	  

MulMlingual	  students	  who	  learn	  about	  how	  their	  
two	  languages	  are	  similar	  and	  different	  achieve	  
higher	  levels	  of	  academic	  achievement	  (Dressler	  
et	  al,	  2011,	  de	  Jong,	  2011,).	  
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Translanguaging	  

•  Translanguaging,	  refers	  to	  the	  interacMon	  of	  two	  
languages	  (or	  more)	  by	  bilingual	  students	  (Garcia,	  
2011).	  

•  By	  engaging	  in	  contrasMve	  analysis,	  or	  “bridging”,	  
students	  develop	  metalinguisMc	  awareness.	  

•  Translanguaging,	  or	  “bridging”,	  comes	  from	  a	  
mulMlingual	  perspecMve	  of	  students	  and	  teaching.	  
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Monolingual	  Perspec<ve	   Mul<lingual	  Perspec<ve	  

• Assessment	  is	  conducted	  in	  one	  
language	  

• Students	  are	  placed	  in	  either	  a	  
Spanish	  or	  an	  English	  literacy	  class	  
based	  on	  their	  strongest	  language.	  

• Goals	  and	  objecMves	  for	  students	  are	  
limited	  to	  one	  language.	  

• The	  two	  languages	  are	  viewed	  as	  
separate	  and	  students	  are	  compared	  
to	  monolingual	  speakers	  in	  either	  
language.	  

• When	  compared	  to	  monolingual	  
learners,	  the	  student	  use	  of	  language	  
is	  looked	  at	  as	  a	  deficit.	  	  Students	  are	  
viewed	  as	  “low”	  in	  both	  languages.	  

• Assessment	  pracMces	  can	  
accommodate	  two	  languages	  	  

• Students	  are	  placed	  in	  a	  bilingual	  
classroom	  that	  can	  take	  advantage	  of	  
their	  bilingual	  linguisMc	  resources.	  

• Goals	  and	  objecMves	  for	  students	  
cover	  both	  languages.	  

• The	  two	  languages	  are	  viewed	  as	  
complementary	  and	  students	  are	  
compared	  to	  other	  bilingual	  learners	  
and	  not	  to	  monolingual	  learners.	  

• When	  compared	  to	  bilingual	  
learners,	  student	  use	  of	  language	  is	  
looked	  at	  as	  a	  reflecMon	  of	  a	  bilingual	  
context.	  	  Neither	  language	  is	  viewed	  
as	  “low.”	  Beeman,	  K.	  and	  Urow,	  C.	  2012	  



Translanguaging	  

•  “When	  bilingual	  students	  translanguage,	  they	  
creaMvely	  use	  linguisMc	  features	  and	  language	  
modes	  to	  make	  meaning	  that	  is	  socially	  
categorized	  as	  belonging	  to	  one	  or	  another	  
language.”	  (García,	  2011)	  

•  No	  hay	  sopa	  en	  el	  baño.	  
•  Se	  me	  mojaron	  mis	  sockeMnes.	  
•  La	  rufa	  está	  liquiando.	  
•  Teacher,	  I	  am	  planching!	  
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The	  Bridge	  

The	  Bridge	  is	  the	  period	  during	  the	  unit	  where	  
the	  focus	  is	  on	  instrucMng	  students	  in	  how	  to	  
transfer	  what	  they	  have	  learned	  from	  one	  
language	  to	  the	  other	  and	  on	  engaging	  in	  a	  
contrasMve	  analysis	  between	  Spanish	  and	  
English.	  
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Areas	  explored	  during	  the	  Bridge	  

•  Phonology:	  	  lefer	  sounds:	  	  “q”	  and	  “k”	  

•  Morphology	  (Cognates:	  	  energía	  –	  energy)	  –	  
Word	  –	  Expression	  Level	  

A	  	  -‐	  Ana	  
E	  –	  Eleazar	  
I	  –	  Isabel	  
O	  -‐	  Oscar	  
U	  	  -‐Ulises	  

A	  –	  Amy	  
E	  –	  Elaine	  
I	  –	  Ivan	  
O	  -‐	  Olivia	  
U	  -‐	  Urow	  
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•  Syntax	  and	  Grammar	  (Sentence	  Level):	  

– El	  carro	  rojo	  –	  The	  red	  car	  
–  !Te	  adoro!	  –	  I	  adore	  you!	  
–  !El	  papá	  es	  guapísimo.	  	  -‐	  	  The	  father	  is	  very	  
handsome!	  

•  Language	  Use	  (Discourse	  Level	  and	  Socio-‐
Cultural	  Lefer):	  
– Mensaje	  Indirecto 	   	  Direct	  Message	  
– “!Y	  punto!”	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  That’s	  it!	  (not	  and	  Point)	  
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Spanish	  in	  the	  U.S.	  
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Kinder	  
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Kinder	  	  
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First	  Grade	  
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Second	  Grade	  
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ContrasMve	  Analysis	  
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Third	  Grade	  
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Morphology	  
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Third	  Grade	  
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Morphological	  Paferns	  (Word	  Level)	  
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Third	  Grade	  
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Así	  se	  dice	  –	  Sentence	  Level	  
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