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Time Frame: 

Two 50-minute class periods

Materials Needed:

• Role descriptions to use as models (provided)

• Pieces of paper on which students can create mystery guest descriptions

• A video clip of a wedding reception or a photo album

Description of Task:

Pre-task:

The teacher shows a 3-4 minute video clip from a well-known feature film 
(e.g., Four Weddings and a Funeral or other film from the target culture) or 
a home video/photo album of a wedding reception.  After viewing the clip, 
the teacher asks students to think about a large wedding reception and the 
guests who might attend.  Students make a list of the types of invited guests 
and share this list with a partner.  

Set-up for the task:

In this interactive task, students will be playing the role of either “Guest A” 
or “Guest B” at a wedding reception.  The roles are described as follows:

Guest A:
Students playing the part of “Guest A” imagine that they spent a year in the 
target culture as an exchange student.  Many years have passed and they 
are returning for the wedding of one of their host family members.  There 
is one specific person that they would like to find, but they are not sure 
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Referencing and writing about 
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Listening 
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if they would still recognize this person.  However, they remember some 
of the unique characteristics of the person.  In order to find this person (a 
“Guest B”), students will need to move around the room and chat with the 
other “wedding guests.”  They must discover at least four characteristics 
before they can guess the identity of the mystery person.  

Guest B:
Students playing the part of “Guest B” imagine that they once knew an 
American exchange student who spent a year in their country.  Many years 
have passed and the American is returning for a wedding of someone in 
their former host family.  They know that this American will be looking for 
them.  They need to role play the part of the wedding guest, “Guest B”, so 
that they can be found.  In order to be found by a “Guest A”, students will 
move around the room and chat with the other “wedding guests.”

The teacher can either provide role descriptions (6 examples in French, 
German, and Spanish are provided) or have pairs of students create role 
descriptions.  For the latter, the teacher distributes culturally-authentic 
names of imaginary wedding guests and a six- or seven-part description of 
each guest to a pair of students (see sample language-specific descriptions 
provided).  Students will read this description and use it as a model to create 
their own description of a wedding guest.  It may also be helpful for the 
teacher to model the creation of a pair of wedding guests for the whole class 
prior to having pairs write their descriptions.  Students should be reminded 
to write descriptions which reflect their knowledge of places and practices in 
the target culture. 

The pair creates two versions of the same description, one labeled “Guest 
A” and one labeled “Guest B”, and writes them on the two small pieces 
of paper.  Students will need to change verbs and other structures to 
correspond to the guest (see examples provided).  Students will use the 
same descriptors on each slip, however, the descriptors should be listed in a 
different order on the “Guest A” and “Guest B” copies (see examples).  This 
will make the task more challenging for the students as they search for their 
partners.

During task:

Teacher collects the student-generated descriptions from each pair (or uses 
role descriptions that have been prepared ahead of time).  The class will 
be divided in two groups, so that half of the students are a “Guest A” (role 
of former exchange student) and half are a “Guest B” (a mystery wedding 
guest).  The teacher redistributes the student-generated descriptions to 
the class members making certain that no student receives their own 
description.  Then “Guest A” students move around the room asking 
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their classmates questions in order to find the person with a matching 
description.  “Guest B” students are encouraged to play their particular role 
and circulate among the other guests introducing themselves.  “Guest A” 
students should be encouraged to ask a minimum of four questions before 
guessing their mystery counterpart.  Some of the traits may be shared by 
more than one person, but only one “Guest B” student will be the perfect 
match!  Once they have found their partners, the pair of students review the 
unique characteristics of their mystery guest, so that they can introduce this 
person to the entire class. 

(Note:  If possible, the teacher could simulate a wedding reception in the 
classroom with simple decorations and perhaps a punch bowl and glasses, 
etc.)

Post-task:

Each pair of students will creatively present their mystery guest with an oral 
description of the guest to the class.  Students should be encouraged to stay 
in character and role play the part.  Both partners (“Guest A” and “Guest 
B”) will share in the presentation.  Their class members will listen for three 
unique characteristics of the mystery guest being described and write these 
down.

assessment:

Informal assessment of oral skills can be done as students search for 
their partners.  Oral presentation skills can be assessed holistically with 
points given for clarity and ability to communicate effectively.  Each pair 
of students turns in their wedding guest’s description for the teacher 
to evaluate the written work.  The written descriptions can be assessed 
for language use (e.g., structures that correspond to each role; gender 
agreement) and degree to which the descriptions incorporate knowledge of 
the target culture.

Extensions:

Suggestions for adapting the task for various levels:

For beginning levels:   Students use prepared roles and take time to 
practice prior to the interactive task.  They can also prepare a few simple 
descriptions of the mystery guests using familiar vocabulary and structures.  
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